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Abstract 
 
This paper examines whether communication strategy (CS) usage presented in the Common European Framework of Reference 
for Languages (CEFR) can improve EFL learners’ proficiency in communicative tasks. Japanese college students participated in 
12-week CS training. The effects of the training were assessed by 3 types of data collection: the participants’ pre- and post-
conversation test scores, transcription data from the tests, and the results of self-report questionnaire elicited by the Oral 
Communication Strategy Inventory (OCSI). The findings indicate that the students significantly improved their test scores, the 
use of achievement strategies and their awareness of strategy use.   
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1. Introduction 
 
The Common European Framework of Reference for Languages (CEFR) has been used for the instruction and 
assessment of foreign languages in many countries (e.g., North, 2007). It is regarded as the useful guideline to 
describe achievements of learners of foreign languages across Europe (e.g., Little, 2007). As the Reference Levels 
of the CEFR was developed by focusing on European languages, it seems to be difficult for teachers to introduce the 
CEFR in Asia as it is (Nakatani, 2009). In particular, the CEFR suggests introducing communication strategy (CS) 
use in daily learning contexts. However, only a few attempts have so far been made at examining the effects of 
strategy use on the development of the target language in Asian countries such as Japan.  
It has been argued that learners’ communicative skills can be improved by developing strategies for 
communication (e.g., Cohen, Weaver, & Li, 1998; Dörnyei, 1995). Until recently, research on strategy training for 
communication has been limited almost exclusively to cognitive strategy applications for vocabulary learning tasks 
(e.g., Kitajima, 1997; Poulisse, 1990). Only a small amount of research has attempted to confirm how strategies are 
used for oral production as learners engage in interactional tasks (e.g., Nakatani, 2005). Furthermore, there are a few 
studies that examine how learners’ actual strategy use contributes to their English as a foreign language (EFL) oral 
proficiency (Nakatani, 2010). 
Accordingly, this paper considers whether the use of specific strategies presented in CEFR can improve learners’ 
English proficiency in communicative tasks after receiving explicit strategy training. In order to improve the validity 
and reliability of research, multiple data analysis is used to examine the effects of the CS training.  
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2. Research Design 
 
2.1 Study Questions 
The current study asked the following three questions. 
 
2. How do they improve their use of communication strategies? 
3. How do they recognize their use of communication strategies? 
 
- and post-training 
conversation tests was compared. Transcripts of the tests were made and then analysed in terms of achievement 
strategy use. An Oral Communication Strategy Inventory (OCSI) was introduced to elicit their strategy use for a 
self-report questionnaire procedure.  
 
2.2 Participants 
The participants were 62 female students enrolled in mixed-level EFL classes at a private college in Japan. Each 
student had completed 6 years of English study prior to entering the college. Their English proficiency was quite 
low, with scores ranging from 300 to 540 on the Test of English for International Communication (TOEIC). They 
participated in a 12-week course of English lessons using a communicative approach with strategy training. 
 
2.3 Strategy Training  
The strategy training consisted of a five-phase instructional sequence: review, presentation, rehearsal, 
performance, and evaluation. In the review phase, the students reflected on the previous lesson and repeated the 
simulation task at the beginning of each new lesson, which enabled them to warm up for a new task. In the 
prese
new task and discussed, through brainstorming sessions, basic dialogues that they were asked to create and the 
possible CSs for doing so. During the next stage, the students rehearsed once with their peers and made plans for 
using specific CSs. Students could use whatever strategies they thought would be useful for interaction in the tasks. 
When they then performed the tasks, they monitored their own performance. They were encouraged to use CSs 
intentionally during the task. During the evaluation stage, the students checked and reflected on their own learning. 
Accordingly, they were encouraged to use CSs consciously during preparation, self-monitoring, and self-evaluation 
for their task performance. 
 
2.3 Study task 
All participants were asked to complete simulated authentic conversation tasks on both a pre-test and post-test to 
determine whether they were able to improve their speaking ability over 12 weeks. The tasks were similar to daily 
classroom activities in which students were prompted by a hypothetical situation in which they were to pretend that they were 
travelling alone in a foreign country (see Appendix). Test-takers were given the role of a customer, Role A, whereas the 
researcher took on Role B in the role of a clerk as the conversation partner. They were given 5 minutes to prepare the task and 
then they engaged in a simulated conversation derived from the situation described on the card. The conversation partner in the 
tasks did not carry out any assessment during their conversation; instead, the interaction was recorded on videotape. 
 
 
3 Data and Analysis 
 
3.1. Conversation tests 
- and post-test performance, 2 independent assessors, native English speakers, were 
assigned for scoring by using the Oral Communication Assessment Scale for Japanese EFL Students (Nakatani, 
bility to interact with the 
interlocutor, and flexibility in developing dialogue. All results were tabulated, and the inter-rater reliability was 
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evaluate the effect of the strategy training, a two-tailed t-test for dependent samples (paired-samples t-test) was 
performed to compare the means of the test scores. 
 
3. 2 Transcription data 
All the videotaped pre- and post-
strategy use in the transcription. The following categories were classified as achievement strategies; help-seeking, 
modified interaction, modified output, time-gaining, response for maintenance, and self-solving strategies. It is 
claimed that these strategies enable learners to work on an alternative plan for reaching the original goal by means 
A two-tailed t-test for dependent samples was 
performed to compare the total achievement strategy use in the pre- and post-tests. 
 
3.3 The Oral Communication Strategy Inventory (OCSI).  
   The participants were asked to report their oral communication strategy use by filling in the OCSI (Nakatani, 
2006). This inventory consists of 8 factors for coping with speaking problems (32 strategy items) and 7 factors for 
coping with listening problems (26 strategy items). The former part was used for the current research purpose. The 
students reported their use of strategies by responding on a 5-
- and 
post-test tasks, students reported their task behaviours on the OCSI. These data were used for statistical analysis to 
examine how the students changed their strategy use after experiencing the training course. A two-tailed t-test for 
dependent samples was performed to compare the means of the reported total use of strategies in the pre- and post-
tests. 
 
 
4. Results and discussion 
 
4.1 Conversation tests.  
   In order to examine whether there was a significant difference in the scores of two tests, a paired-samples t- test 
(two-tailed) was introduced. t 
after the strategy training (p < .01). The instruction based on CSs seemed to facilitate target language development 
during the simulated tasks. The participants became used to using CSs to overcome their TL deficiencies and 
cooperate with interlocutors during communicative lessons. They could reduce anxiety in speaking English for 
maintaining their discourse in many ways after the CS training.  
 
 
Table 1 The result of t test on the conversation tests 
 
㻃  Pre-test 㻃  Post-test 㻃  p 
Average 2.33 㻃  3.09 㻃  0.000654 
SD 1.41 㻃  1.53 㻃  (n=62) 
 
 
4.2 Transcription data 
Table 2 presents the frequency of each achievement strategy used on the pre- and post-tests. The result indicates 
that the participants significantly increased their total use of achivement strategies after the training (p < .01). For 
instance, they increased the use of strategies for keeping the conversation flowing and maintaining their interaction 
through negotiation. In particular, they learned to modify their utterances actively when they received negotiation 
signals from the interlocutor. They made use of these opportunities to try out new forms and modify other forms, 
thereby adjusting their utterances to achieve mutual comprehension. It seems reasonable to say that the explicit 
 develop their target language interaction. 
Table 2 The frequency of achievement strategy use in the pre- and post-tests 
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Achievement Strategies Pre-test Post-test  Gain 
 Help-seeking  45 52 7 
 Modified interaction 139 165 26 
 Modified output 8 60 52 
Time-gaining  23 77 54 
Response for maintenance 183 361 178 
 Self-solving  76 79 3 
Total 474 794 320 
The result of t test  p = 0.0499 㻃  㻃  
 
 
4.3 Self-report of strategy use  
As shown in Table 3, the participants significantly increased their total strategy use for coping with speaking 
problems (p < .01). They were aware of using strategies for controlling affective factors. They used strategies for keeping the 
conversation flowing. They recognized their use of negotiation for speaking strategies to achieve mutual 
understanding. Accuracy-oriented strategies were intentionally used to improve their interlanguage. These results 
were consistent with the discussion in the previous section analysing the transcription data. Therefore, it can be 
confirmed th  
 
 
Table 3 Changes of strategy factors in the pre- and post-test (n=62) 
 
   Factors Pre-test Post-test 
A. Social affective strategies 3.69 3.95 
B. Fluency-oriented strategies 3.09 3.35 
C. Negotiation for speaking strategies 2.92 3.02 
D. Accuracy-oriented strategies 2.84 3.18 
E. Message reduction and replacement strategies 4.20 4.20 
F. Non-verbal message for speaking strategies 3.92 3.97 
G. Message abandonment strategies 3.54 3.39 
H. Attempt to think in English strategies 3.13 3.45 
The result of t test p = 0.024 㻃  
 
 
5. Conclusions 
 
The results of the multiple data analyses dealing with the conversation test scores, transcription data, and OCSI 
data are mutually supportive in general. It can be said that the success of the students could be attributed in part to 
their conscious participation in communicative achievements through the strategy training. 
The findings of this study suggest that EFL learners should consciously use their interlanguage system to control 
their performance and to maintain interaction. To achieve these goals, learners should have experience authentic 
task training through raising their awareness of managing and supervising specific strategy use. Accordingly, in 
order to offer opportunities to students to acquire independent learning skills, they need practices to make plans, 
monitor, and evaluate their interaction for future target language learning contexts. 
Given that this type of strategy research is still in its initial stage, further in-depth investigations should be 
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pursued to add to the findings of the present study. In particular, the current study was conducted with a rather small 
number of participants within a short period of time. As there was no control group, the findings of this study should 
be taken as suggestive rather than definitive. It is also important to examine whether the advantage of training lasts 
for a long time, and whether the CSs that they learned are accessible for their future target language study beyond 
the classroom. 
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Appendix 
 
Pre-test: Hotel Check-In 
 
Role A: You are on a trip to Australia. You need to check into a resort hotel. Two months ago, you booked a single room from Japan by telephone 
for two nights. You did not ask the price of the room at that time but your travel guidebook has information about the prices, which states that 
your desired room costs 20 Australian dollars per night. Please use a 
morning. You intend to join the yacht tour, which your guidebook states will start at 8:00 a.m. 
 
Role B: You are the hotel clerk at the Oasis Inn. The hotel has undergone many changes recently and the hotel clerical staff have been replaced; 
thus, there is no previous information about the customers. You should not accept checks from foreigners. As this is a resort area, breakfast will 
be served relatively late at 8:00 a.m. The hotel has increased the room rates. Rates: Single room $30, Double room (no shower) $40, Twin room 
(shower) $45, Suite room $80. (All single rooms are booked for tonight.) 
 
 
Post-test: Travel Agency 
 
Role A: You are visiting a travel agency in San Francisco. One month ago you booked a cheap tour to Los Angeles for three days starting 
tomorrow. This tour was advertised in a newspaper ad at $150. You have come here to get 
payment and ask about the flight schedule for tomorrow. You intend to go to the Disneyland tour, which your guidebook states will start in L.A. 
at 9:00 a.m. You are on a tight budget. 
 
Role B:  data, which the clerk before 
you used. You can only accept cash or a credit card. All bargain 3-day tours starting tomorrow are booked. The following tours are available: 
Bargain tour for 4 days: $200, the flight leaves at 10 a.m. and arrives at 11 a.m. Standard tour for 3 days: $220, the flight leaves at 10 a.m. and 
arrives at 11 a.m. 
 
